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Purpose of the Instructors’ Handbook: 

The purpose of this handbook is to support Pace faculty who choose to include the fall 2011 common reading, Little Bee, in their classes. The handbook offers suggestions about how to incorporate the themes and topics of Little Bee into the curriculum from a range of disciplinary perspectives. Whether the book—in total or in part—is to be used in a history, English, environmental studies, political science or another class, instructors may expect to find some useful ideas here about how to engage students with issues raised in the text. First-year students will have a gratifying and involving experience in reading about Little Bee and the people who are part of her story and will become more alert to issues about immigration, language, and the globalization of culture among many other issues. The exercises and connections suggested in this handbook are designed to help instructors envision how the novel might connect with their subject areas and to give unity to students’ experiences across disciplines, as well as open lines of communication within the community of learners of which we are all a part.
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Appendix: “Educating for Global Citizenship Objectives”

Introduction to GLOBAL CITIZENSHIP 

“Global citizenship” is the theme of Pace University’s 2011 Convocation and of the incoming class for which Chris Cleave’s Little Bee is the common reading. Cleave will be the speaker at Convocation, which will be held on the Pleasantville campus, Tuesday, September 6, 2011.

A Global Citizen is someone who:

· is aware of the wider world and has a sense of his or her own role as a world citizen

· respects and values diversity

· has an understanding of how the world works

· is troubled by social injustice

· participates in the community at a range of levels, from the local to the global

· is willing to act to make the world a more equitable and sustainable place

· takes responsibility for his or her actions 
· feels an ethical responsibility to others around the globe
Adapted from (Oxfam, 2006, 3)…Oxfam is an international confederation of 14 organizations working with over 3,000 partners in around 100 countries to find lasting solutions to social injustices.
Outcomes for an Education for Global Citizenship Include:
· asking questions and developing critical thinking skills 

· equipping young people with knowledge, skills and values to participate as active citizens

· acknowledging the complexity of global issues

· revealing the global as part of everyday local life, whether in a small village or a large city

· understanding how we relate to the environment and to each other as human beings.      

                                                                                                      (Oxfam, 2006, 3)

Theme 1:  Language and Identity

Objectives: Students will consider how the use of language and questions about identity are intertwined. It would be particularly interesting and useful to have students work in groups and have each group research a different culture and link what they find out about language and identity to those issues in Little Bee.  It would be most useful to have students investigate cultures of nations such as Nigeria that have colonial backgrounds and a mix of language traditions.
Examples: In the novel, Little Bee learns “the Queen’s English” by studying the speech of television personalities while she is in the detention center in England.  The combination of her skin color and perfect English speech are often a surprise to the people she meets. She says, “I am only alive at all because I learned the Queen’s English” (2) and she distinguishes between the English she learned at home in Nigeria and the Queen’s English. Students might research the place of English in the educational system of Nigeria, Sierra Leone or Kenya or the role of French in Algeria or Senegal. They might study the role that the “colonial” language plays in the current social hierarchy of the country or in the hiring preferences for high-level jobs.
Personal names are another very significant issue in Little Bee in which language and identity are joined.  In the novel, Sarah says of herself and Little Bee, “As soon as we let go of our real names, she and I, we were lost” (124) and we only find out Little Bee’s real name near the novel’s end. What do names tell us? How wrapped up is one’s name with one’s sense of oneself?  What does the choice of a name tell us about someone?  If one gives up a name (Sarah takes her husband’s name in marriage; Little Bee puts aside her real name, one which would give away her tribal identity to enemies (100)) does one lose an importance piece of one’s identity?
Suggested pairing:  The novel Follow the Rabbit-Proof Fence (which also was made into a movie called Rabbit-Proof Fence in 2002) by Doris Pilkington Garimara is the true story of the author’s mother, a mixed-race Australian Aboriginal, who walks 1500 miles to return to her family and native village after being re-settled. Questions of language, identity, colonialism and education could be explored between the two books.
Suggested activities: Students might find friends, family, neighbors, faculty or even other students who could speak to the issues raised in cultures where language acquisition is connected to questions about identity, ethnicity and the colonial past.  Interviews would enrich students’ research and their experience of the issues involved. 
Students might explore the background of their own given or family names and share the information they find about the source and meaning of those names.  
The “Ebonics” controversy of some years ago might be usefully discussed as well.       

Related to Language and Identity: Nigerian Proverbs

Little Bee gives us a glimpse into the traditional way of life back home in rural Nigeria. This includes their sayings which are meant to instill life lessons and good advice. We see in Little Bee how those outside of the African culture place a very high value on these proverbs. These Western people feel the Africans  are close to nature and that their sayings resemble pure, untouched knowledge from these native people. Little Bee points out the gullibility of her English friends and how their preconceptions lead them to uncritical acceptance of things that make no sense. One Nigerian Proverb, “A dog must be a dog and a wolf must be a wolf,” is a blatant joke because there are no wolves in Nigeria, for instance (180). The irony behind these proverbs is great. The naiveté and preconceptions of people from the developed world toward African cultures is seen when they accept such sayings unquestioningly.

Resources on proverbs:
http://www.afriprov.org/ 
http://goafrica.about.com/od/peopleandculture/tp/AfricanProverbs.htm 
http

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"://

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"www

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html".

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"worldofquotes

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html".

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"com

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"/

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"proverb

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"/

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"Nigerian

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"/1/

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"index

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html".

HYPERLINK "http://www.worldofquotes.com/proverb/Nigerian/1/index.html"html
http

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html"://

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html"www

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html".

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html"motherlandnigeria

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html".

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html"com

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html"/

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html"proverbs

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html".

HYPERLINK "http://www.motherlandnigeria.com/proverbs.html"html  

(This one is particularly good since it can be searched by subject--Kindness, Hard Work, Honesty, etc...).
 Suggested activities regarding proverbs: Maybe the students already know some proverbs/sayings from their own cultural backgrounds and they would like to share and explain them to the class. It might be interesting having the other students try to decipher what they mean before the students are told the meaning. 
Most students will know that Benjamin Franklin came up with some of the most common sayings in our own culture.  What are some of them? Do they reveal any particular cultural biases? For instance, are more of them about money (“A penny saved is a penny earned”) than about nature? Does research reveal that there are equivalents in other cultures? 

Important Note:  Students may need to be reminded that while certain life lessons and advice are nearly universal, some are particular to a specific culture. We should not make the mistake of thinking, for instance, that all the cultures of Africa are alike or that the sayings common to us in the US represent universal truths or values. Nigerians are Africans, but not all Africans are Nigerians.
For further discussion:

1. The book ends with this proverb: “If your face is swollen from the severe beatings of life, smile and pretend to be a fat man.” How do you interpret this statement and what does it have to do with what happens at the novel’s end?

2. In the first chapter, Little Bee says she was told by other girls in the detention center that “To survive you must look good or talk good.” What does this mean?  How does this play out in Ch. 1 as Little Bee and three other girls are released? How does it apply to each of them? Does it come up elsewhere in the book?
3. Four-year-old Charlie demands to be known as “Batman” and has some very entertaining language practices. How does his struggle with language and identity compare to that of sixteen-year-old Little Bee?

4. In what sense are both Sarah and Little Bee searching for their true identities? Do they finally find a way to be comfortable with their identities? How much is under their control as individuals?

5. How do you interpret this passage: “It was beautiful, and that is a word I would not need to explain to the girls from back home, and I do not need to explain to you, because now we are all speaking the same language”? (266).

Theme 2:  Colonialism
Objectives: In considering this novel from the perspectives of theories of colonialism and post-colonialism, students will grow to understand the impetus behind the colonialist mentality and the lingering impact of colonial occupation long after the colonists have gone home. Nigeria is a case study in both the colonialist enterprise and the post-colonial experience.  While this is not the major focus of this novel, the colonial period in Nigeria’s history and the working out of post-colonial experience is present in the motivation behind Little Bee’s emigration to England and in the conditions we are shown in the scenes set in Nigeria.

Guide to Terminology: What are 

“Colonialism”?

According to Ashcroft, Griffiths and Tiffin in their book Post-Colonial Studies, The Key Concepts (London: Routledge, 2000), “The term colonialism is important in defining the specific form of cultural exploitation that developed with the expansion of Europe over the last 400 years.  Although many earlier civilizations had colonies…a number of crucial factors entered into the construction of the post-Renaissance practices of imperialism.  Edward Said offers the following distinction: ‘”imperialism” means the practice, the theory, and the attitudes of a dominating metropolitan centre ruling a distant territory; “colonialism”, which is almost always a consequence of imperialism, is the implanting of settlements on distant territory’ (Said 1993: 8)” (45-6).  

and “Post-colonialism”?

Again, according to Ashcroft, Griffiths and Tiffin, “Post-colonialism (or often postcolonialism) deals with the effects of colonization on cultures and societies.  As originally used by historians after the Second World War…’post-colonial’ had a clearly chronological meaning, designating the post-independence period. However, from the late 1970s the term has been used by literary critics to discuss the various cultural effects of colonization….The term has subsequently been widely used to signify the political, linguistic and cultural experience of societies that were former European colonies” (186).

What often happens in lands that have been colonized and then have gained independence is that pre-colonization forms of kinship, governance, land distribution, religion, other cultural systems, and even  territorial boundaries have been disrupted or supplanted by systems imposed from outside. Thus, systems that may have grown more or less naturally out of a particular environment and culture are forcibly replaced by systems that are not indigenous and have not “grown up” locally.  A “nation” may be made up by drawing lines on a map and uniting different tribal area by giving them a flag to share, for instance.  Or, systems of governance that existed for eons at the village level might be repressed and supplanted by a “national” government that has few if any connections at the local level. All of these changes create profound tensions as they are happening and leave indelible marks when the colonists depart. 
Examples:  Of particular interest in Little Bee is the colonial history of Nigeria, which was a British trading zone starting in 1885 (look up “Royal Niger Company”) and became a British protectorate in 1901 and then a colony in 1914. Nigeria officially gained its independence from Britain in 1960. The nation of Nigeria was formed by, essentially, forcing together northern and southern territories, which were culturally very different.  The north is Muslim while the south, where the oil is, is predominantly Christian.  The south became more westernized and grew at a more rapid pace than the north.  The effects of this differential growth and development still cause significant disruption in Nigeria today. The principle ethnic groups that were forced together by nationhood are the Hausa in the north, the Igbo in the east and the Yoruba in the west. The differences between northern and southern Nigeria and the challenge of integration would make an interesting study for students drawn to it.
In the two sections of this handbook dealing with oil and Nigerian history, more information can be found.  It is worth noting that the militia action, the violence accompanying the extraction of oil and distribution of income from natural resources, and the difficulty that the central government has in bringing order and the support of law to the Niger Delta region, all of which we come upon in Little Bee, can all be seen as effects, at least in some part, of the disruptions that came with colonial status. The national governments imposed on diverse, even warring regions, in the colonial period often have serious difficulty in extending their reach beyond the capital city, in this case, Abuja. Since independence, Nigeria has experienced military coups and rule, a devastating civil war (look up “Nigerian-Biafran War,” growth of and dependence upon oil revenues, tensions between the Muslim north and Christian south, and notable political corruption.
 Suggested pairing: Chinua Achebe’s Things Fall Apart (1958) is a powerful novel focused on the coming of British rule and Christianity to Nigeria around the turn of the twentieth century.  Achebe is a world-renowned Nigerian author and this novel is probably the most widely-taught examination of the effects of colonialism on an indigenous society.  That society is not depicted as perfect or Edenic, nor is the man on whom the story is focused, Okonkwo, a perfect man by any means, so the story raises significant and intriguing ethical questions about what happens during colonization, what is lost, what is gained.  The book is strongly recommended.  A very short story by Achebe explores a specific situation that encapsulates the issues (“Dead Men’s Path” full-text: http://www.scribd.com/doc/94568/Dead-Mens-Path). Ken Saro-Wira, Amos Tutuola, Chris Abani, Chimamanda Ngozi Adichie, Ben Akri, and Wole Soyinka, winner of the 1986 Nobel Prize for Literature, are examples of the extremely rich tradition of literature in English in Nigeria. For students interested in earlier periods, the writer Olaudah Equiano made very significant contributions to literature in the 18th century. His autobiography is a fascinating personal account from a man who was kidnapped from his native Igbo village by his own people, sold into slavery to Europeans, traveled the world as a sailor and became a free British citizen.  His story was a strong influence on the abolitionist movement in late 18th-c Britain.
Suggested activities: Students interested in researching colonialism and post-colonialism by comparing and contrasting Nigeria with other countries might want to take a look at India, Pakistan, the Democratic Republic of Congo or many of the other countries of Africa.  French and English former colonies make for interesting contrasts, for instance, so Senegal could be added to the list.  There are many other possibilities. 
Post-colonial literatures in English are both richly suggestive and linked to significant controversies about writing in the language of “the oppressor.” Chinua Achebe and others have written on this issue. A rather rancorous debate between Achebe and Kenyan writer Ngugi wa Thiong’o on this subject makes for interesting reading and discussion.
Also, students who are interested in links between the African-American community or the African-Caribbean community and the cultures of Nigeria will find much to digest.   Human trafficking (the slave trade) first led by Spanish and Portuguese traders and later by the British and other northern Europeans existed for more two hundred years. This resulted in many Africans from the coastal ethnic groups of what is now Nigeria being transported to the Americas and the Caribbean; hence, there are many strong, traceable connections between the cultures of historical coastal Nigeria and African culture in the “New World.” This makes a good study for students interested in cultural anthropology, linguistics or language development, and African-American culture in the American South.
For further discussion: 
1. What is the significance of Little Bee’s notions about Nigerian English and the Queen’s English in any consideration of the importance of Nigeria’s colonial history? If both are “English” how did they grow so far apart?
2. What have you learned about how the southern area of Nigeria differs from the north?  Do you think that this plays a role in the lawlessness and interference in the lives of the common people that we learn about when we read about the oil company and we see the actions of the militia-men?

3. How might the rather sudden and vast infusion of new revenue from oil or another natural resource (diamonds, for instance) affect a government that was not particularly stable or sure of itself? 

4. While Nigeria models itself after the American system of government, what factors might make this model difficult to establish in a country such a Nigeria? Is this related to its colonial background?

5. While Nigeria has had many political problems, it is also a country with a very rich cultural background (and the growing “Nollywood” film culture), both of its many indigenous ethnic groups and of artists more attuned to Western traditions and practices.  What role have artists played in working to improve conditions in Nigeria or in calling attention to the excesses and malpractices of the government? Have their protests had any effects? The specific example of Ken Saro-Wira could be of interest here. Does Little Bee offers reasons to hope?
Resources:

Contemporary Postcolonial and Postimperial Literature in English

(http://www.postcolonialweb.org/)
Ashcroft, Bill, et al. Post-Colonial Studies, The Key Concepts. London: Routledge, 2000.

Boehmer, Elleke.  Colonial & Postcolonial Literature. 2nd ed.. NY: Oxford UP, 2005.
Falola, Toyin, et al. Migrations and Creative Expressions in Africa and the African Diaspora. Durham NC: Carolina Academic Press, 2008.
Of special use to anyone interested in the survival and transformation of African customs in the Americas.

Loomba, Ania. Colonialism/Postcolonialism. London: Routledge, 1998.

Said, Edward. Orientalism. NY: Vintage, 1979.
Theme 3:  Social Responsibility

Objectives: The following information focuses on the concept of social responsibility both in Little Bee and in the lives of college students as they begin their journeys into the world. Students will explore questions of social responsibility as they are featured in Little Bee and will consider how they relate to the actions and lives of the novel’s characters, as well as to their own lives now and in the future. They will develop some sense of how to frame questions of social responsibility and where in a culture guidance might be found on questions of ethical decision-making.
Examples:
“‘It is nothing,’ said Little Bee. ‘I just did what anyone would do.’ 

‘Yes,’ I said. ‘Except that everyone else didn’t’” (44).

Sarah recalls a question from Andrew’s Sunday newspaper column, “We are a self-interested society. How will our children learn to put others before themselves if we do not?” (113).

Lawrence to Sarah, “Oh god.  Why can’t you be like other people and just not give a shit?” (177).

“Who is Anne Frank?” asks Little Bee. “Another girl who wasn’t my problem,” replies Lawrence (188).

“And first I thought, Of course I must save him, whatever it costs me, because he is a human being. And then I thought, Of course I must save myself, because I am a human being too” (194)

Regarding Sarah’s actions toward Little Bee, Lawrence asks, “’How could you possibly do more?....you’re sheltering her. Food, lodging, solicitor…none of that comes cheap.’

‘Ten percent.  That’s all I’m giving her’” (208).

Suggested activities: What is social responsibility? (Class discussion)
Create a classroom understanding and definition about what it means to be socially responsible.  Grow from here by asking students for examples of social responsibility and irresponsibility that they have experienced or learned about.  Discuss the differences in social responsibility between individuals and organizations or businesses in our society.  What are we responsible for as individuals? Do companies have social responsibilities? Are there standards that apply at both levels? You might consider assigning a short research project in which students would research a real-world question about social responsibility, such as the Gulf Coast oil spill, the current Wikileaks controversy, or an episode from the past such as German businessman Oskar Schindler’s success in saving more than a thousand Polish Jews during World War II, and consider what is at stake and what values are competing in how our society deals with such issues.
How can we be socially responsible in a complex world? (Writing assignment)

In this assignment, ask students to write about what it means to be socially responsible in our society.  This will work best if it is made concrete by exploring specific issues, rather than discussing the concept as an abstraction. Does it mean something such as tolerating those who are different from us? What about acceptance? Is there a difference between tolerance and acceptance? Or does this responsibility require more complex action, such as standing up for downtrodden individuals or groups?  Can an individual’s lone voice and single stance for social responsibility make a difference in a close-minded or uncaring society, or are more organization and larger numbers required in order to make a difference?  Can we find real-world examples to help answer this question? Where do we look for standards to help us make decisions? To our legal system?  To religion?
For further discussion:
1. In the scene on the beach where Sarah, Andrew, Little Bee, her sister and the soldiers come together, what are the stages that Andrew goes through in responding to the soldier’s request that Andrew pay for the lives of the girls? How does he rationalize not acting?  What does he try to do instead?
2. In the scene where Little Bee hesitates to help Andrew, how do her hesitation and thought process mirror his earlier hesitations and rationalizations?  What does she think about? What does she do? Why? Why do you think the author shows us both characters’ thought processes?
3. How does Sarah’s job at the magazine relate to the large questions in this novel regarding social responsibility?  What kinds of articles are published in it?  What kind of magazine did Sarah originally intend to publish? What pressures does she face in making the magazine conform to her idealistic vision?
4. In the final chapter, Ch. 11, how do Sarah’s and Little Bee’s attitudes toward social responsibility develop? What about Little Bee’s actions toward Charlie at the end?
Theme 4: Immigrants, Migrants and “Illegals”
Objectives: Students will discuss and research the many terms that are applied in differing circumstances to people who move from place-to-place, especially from one nation to another.  They will discuss these categories as they apply in Little Bee and they will consider the implications of terms that are used, such as “immigrants,”  “emigrants,”  “migrants,” and “illegals.” Students will gain an understanding of the many reasons that people may move, both legally and illegally, across borders and will begin to recognize some of the social and ethical implications of these issues.  According to the International Organization for Migration (IOM), “192 million people are currently living outside of their land of birth and more people are on the move today than at any other point in history” (http://www.iom.int/jahia/Jahia/about-migration/lang/en ).

Guide to Terminology: 
Immigrant: A person who comes into another country after being granted permission to do so by the government. (Mnemonic device:  word starts with “I” for “in”)
Emigrant: A person who leaves one country to settle in another (Mnemonic device: word starts with “E” for “exit”)

Illegal Immigrant: An alien (non-citizen) who has entered a country without government permission or stayed beyond the termination date of a visa. Often shortened to “an illegal.”
Migrant: One who moves from place-to-place, with the specific implication that the person will return to his or her native land at some point.

Refugee: One who flees; especially one who flees to a foreign country to escape danger or persecution. One who is a refugee may sometimes apply for “asylum” in the country to which he or she has fled.
(The above definitions paraphrase a variety of sources, but rely primarily on Webster’s New World Dictionary, 2nd College Edition, 1980).
Examples:

“But the film in your memory, you cannot walk out of it so easily.  Wherever you go it is always playing.  So when I say that I am a refugee, you must understand that there is no refuge” (46).

“‘Ain’t dat simple, darlin.  Dere’s freedom as in, yu girls is free to go, and den dere’s freedom as in, yu girls is free to go till we catches yu.  Sorry, but it’s dat second kind of freedom we got right now, Lil Bee. Truth. Dey call it bein a illegal immigrant’” (51).
“Two years in a gray detention center, and now I was an illegal immigrant. That means, you are free until they catch you” (76).

“…if you are a refugee, when death comes you do not stay for one minute in the place it has visited. Many things arrive after death—sadness, questions, and policemen—and none of these can be answered when your papers are not in order” (80).
 “‘I work for the Home Office, Sarah. I could lose my job if I knew you were harboring an illegal and I didn’t do anything about it.  Technically, if I have the slightest doubt, I could be sacked if I even stepped through his door’” (170).
Suggested activities:  
Debate Points of View:  Divide the class into different groups, each taking the role of different characters (Sarah, Little Bee, Lawrence, the woman police officer or the man who accompanies Little Bee on the plane in Ch. 11).  Each group will represent one character’s perspective on the topic of illegal immigration.  Students will take on the role of that character and present how the character feels about and reacts to the issues regarding illegal immigration, noting specific examples from the novel.
Students might research the issue of vast population movements as it exists today in many war-torn areas. Many thousands of people are displaced every year from these areas and often flee or are forced into other countries that cannot support them. For instance, the Democratic Republic of Congo unwillingly hosts nearly 200,000 refugees from several neighboring countries. Students interested in historical issues might also look into the population migrations that occurred during World War II in Eastern Europe or at the attempts, both successful and failed, of Jewish Europeans to emigrate during World War II.
Closer to home, students might research the issues and history surrounding the migration, legal and illegal, of people from Mexico to the US and investigate the social and economic causes and implications of this migration.
 Students might conduct interviews with immigrants they may know to gather first-hand stories, determine common experiences and causes, and sample immigrant oral histories.

Resources:
This PBS special captures the experience of Ogoni refugees through articles and stories.

(http://www.pbs.org/independentlens/newamericans/newamericans/ogoni_intro.html#)
The International Organization for Migration
(http://www.iom.int/jahia/jsp/index.jsp)
UN Site on International Migration and Development
(http://www.un.org/esa/population/migration/)

UN Refugee Agency (UNHCR) (http://www.unhcr.org/cgi-bin/texis/vtx/home ) 
Site can be searched by country.
Oxfam International (http://www.oxfam.org/ ) This is the organization whose definition of Global Citizenship is highlighted in this document.

Oxfam America (http://www.oxfamamerica.org/ )

For further discussion:

1. One phrase that Little Bee refers to repeatedly is “the-men-came-and-they…”. See the italicized passage on p. 11 for the first instance of this.  What does it tell us that, as Little Bee says, “all the girls’ stories started out” with this phrase? What does it imply if this is always the first phrase in the stories these displaced girls tell? Does the sameness of their stories dampen their effect or make them all the more horrifying?
2. Did you find it difficult to sympathize with Little Bee because she came to England illegally?

3. We are given close-up pictures, from Little Bee’s perspective, of the girls with her in the detention center and how they act when released.  How are the girls differentiated? What is the significance of the scars that Yvette and “Sari Girl” have? What is the significance of what each girl carries? What happens to each of them?
Topic 1: Nigerian History

Prior to starting to go over the book it might be useful to have a class to educate the students on the government, geography, social conditions, traditions, and history of Nigeria. Students should be able to locate Nigeria on a map, not to mention locating England on a map as well. Students should be aware that Nigeria is a country of many ethnicities, cultures and languages. The novel does not just feature contemporary Nigeria but has snippets that refer back to earlier history, for instance, the Jeep and skeleton of a soldier found by Little Bee in the bush (214).
Resources: 
It is hard to find documentaries about Nigeria that portray anything but the corruption of its government, but instructors might want to consider the following resources available in varied formats:

BBC World Service documentary “Rebranding Nigeria” (downloadable, 23 minutes)

(http://www.bbc.co.uk/worldservice/documentaries/2009/10/091021_rebranding_nigeria.shtml)
Educational film series about Africa:  Basil Davidson’s Africa and Ali Mazrui’s The Africans seem to be recommended by many educators. Parts are available on Google Video.

Davidson’s films start here (http://video.google.com/videoplay?docid=-1529743144647466655#)

Mazrui’s film series is summarized here (http://dickinsg.intrasun.tcnj.edu/films/mazrui/ )

The History Channel website has a rather concise and complete overview of Nigeria the source of which is Encyclopædia Britannica (http://www.history.com/topics/nigeria)
University of Pennsylvania African Studies Center has many resources available that cover Nigeria specifically (http://www.africa.upenn.edu/Country_Specific/Nigeria.html )

 CIA World Fact Book: Nigeria 

(https://www.cia.gov/library/publications/the-world-factbook/geos/ni.html)

BBC News—Nigeria Country Profile

(http://news.bbc.co.uk/2/hi/africa/country_profiles/1064557.stm)

US Department of State Background Note: Nigeria  (http://www.state.gov/r/pa/ei/bgn/2836.htm )

Official Website of the Nigerian Government (http://www.nigeria.gov.ng/ )

Wikipedia: Nigeria (http://en.wikipedia.org/wiki/Nigeria )
Topic 2: Oil

According to the United States Energy Information Administration, the U.S. consumed 18.6 million barrels of oil per day during 2009.  This makes us the world's largest oil consumer, as we consume 5 million more barrels per day than the twenty-seven nations of the European Union (https://www.cia.gov/library/publications/the-world-factbook/rankorder/2174rank.html)  So where does this oil come from?  Nearly 10% of it comes from Nigeria (http://eia.gov/dnav/pet/pet_move_impcus_a2_nus_ep00_im0_mbbl_m.htm ).  Shell Oil Company-operated ventures produced an average of 629,000 barrels of oil equivalent per day, about 21% of Nigeria’s estimated total oil and gas production.  Shell is headquartered in The Netherlands and is the world’s largest energy-production company. Little Bee is driven from her home and then hunted by militia-men because the village was “built on an oil field and would be fought over by men in a crazy hurry to drill down into the soil” (78). The ideas in this lesson revolve around the communities of Nigeria and how oil has altered their way of life, their government and their environment. Exercises and discussion on this subject will be a good way to make connections between oil consumption in the developed world and the repercussions in Nigeria, Ecuador, and other oil-producing countries of the less-developed world.
Examples:
“In the contested delta area of an African country in the middle of a three-way oil war, because there was a beach next to the war…I was wearing a very small green bandeau bikini from Hermès.  It occurred to me…that I had freeloaded myself to annihilation” (109).
“Finally I made sense of what happened to me back home.  What had happened was, the oil companies had discovered a huge reserve of the future underneath my village.  To be precise what they discovered was crude oil, which is the future before it has been refined.  It is like a dream of the future, really, and like any dream it ends with a rude awakening” (180).

“A lot of people who have seen what the oil companies do, they go to prison for a long time” (187).

Suggested activities: Students might be encouraged to take notes on the various sources they use to look into this topic and write an analysis of at least two sources that take very different perspectives on the problems related to oil in Nigeria or in the developing world.  A Google search of “oil production developing countries” turns up all kinds of resources, including some from the World Bank, scholarly articles, and from environmental conservation groups.
Resources: The role of both the physical act of oil removal and the influx of oil dollars into the economy of Nigeria are open to many interpretations. The situation is complex and if blame must be laid, there is plenty of blame to go around but that’s probably not the most productive type of discussion. There are no easy answers here and most sources are likely to have readily recognizable stances and this may make for good practice in determining bias in sources.

This 23-minute video, Oil War- Nigeria, depicts this “rude awakening” that Little Bee describes in the story.  Students should be alert to note any connections regarding the situations in Little Bee. The video highlights the conflict between the government and the militias over the energy sources. (http

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"://

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"www

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y".

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"youtube

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y".

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"com

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"/

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"watch

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"?

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"v

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"=

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"zalqYjcjA

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"2

HYPERLINK "http://www.youtube.com/watch?v=zalqYjcjA2Y"Y)
Global Issues--Nigeria and Oil (http

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"://

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"www

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil".

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"globalissues

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil".

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"org

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"/

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"article

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"/86/

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"nigeria

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"-

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"and

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"-

HYPERLINK "http://www.globalissues.org/article/86/nigeria-and-oil"oil
Shell Oil homepage (http

HYPERLINK "http://www.shell.com/"://

HYPERLINK "http://www.shell.com/"www

HYPERLINK "http://www.shell.com/".

HYPERLINK "http://www.shell.com/"shell

HYPERLINK "http://www.shell.com/".

HYPERLINK "http://www.shell.com/"com

HYPERLINK "http://www.shell.com/"/)
Shell Oil homepage in Nigeria (http

HYPERLINK "http://www.shell.com.ng/"://

HYPERLINK "http://www.shell.com.ng/"www

HYPERLINK "http://www.shell.com.ng/".

HYPERLINK "http://www.shell.com.ng/"shell

HYPERLINK "http://www.shell.com.ng/".

HYPERLINK "http://www.shell.com.ng/"com

HYPERLINK "http://www.shell.com.ng/".

HYPERLINK "http://www.shell.com.ng/"ng

HYPERLINK "http://www.shell.com.ng/"/)

Trailer for the movie, Black Gold (2011), which has not yet had wide theatrical release (http://www.youtube.com/watch?v=Zj0u0yBv9hQ )

Niger Delta Development Commission, an organization formed in 2000 “with the mission of facilitating the rapid, even and sustainable development of the Niger Delta into a region that is economically prosperous, socially stable, ecologically regenerative and politically peaceful.”  The organization has a number of partners, including Shell Oil.
(http://www.nddc.gov.ng/)

Topic 3: Globalization

Students will consider the effects of globalization on modern culture, but first they must determine what “globalization” is. “Globalization” is a term that entered our consciousness in the 1990s and it is a very contested term.  It is hard, for instance, to find a definition of the word that is neutral and does not carry a judgment within it. Most simply, globalization is the word that describes the increasing interdependence of life on earth, that is, how goods, language and culture travel throughout the world and end up in some strange places. It is a term that may confuse students if it is not illustrated with concrete examples; Little Bee provides some examples and a commentary on them. While reading the novel, students may begin to notice signs of globalization around them and may start to connect their own lives to what they see in the book.
Here is one definition to begin with: “The term globalization applies to a set of social processes that appear to transform our present social condition of weakening nationality into one of globality. At its core, then, globalization is about shifting forms of human contact” (Steger 9).
Examples:
”How I would love to be a British pound.  A pound is free to travel to safety, and we are free to watch it go. This is the human triumph. This is called, globalization” (2).
About watching a film in the bush. Little Bee says, “This is how we learned about your world. The only film we had was called Top Gun and we watched it five times….It was a film about a man who had to travel everywhere very fast….the film should really be called The Man Who Was in a Great Hurry” (66).
“Six soldiers jumped down from the back [of the truck] and they stood looking at the guard. They were poking at his body with the toes of their boots.  There was a radio in the cab of the truck and it was playing ‘One’ by U2” (133).

“I think everyone was killing everyone else and listening to the same music….The first year I was in the detention center, U2 were number one here [in England] too. That is a good trick about this world, Sarah. No one likes each other, but everyone likes U2” (134).

“We also had a TV, but…there was no reception and you had to make the programs yourself….my sister Nkiruka used to put her head inside the frame to do the pictures….I know now that we should have called this, reality television” (182).

Of the skeleton of a man found in the jungle, “the skull was wearing sunglasses….the snail had crawled across the place where the glasses said Ray-Ban….I did not yet understand that there could be reasons for wearing a name that was not one’s own” (214).

“The gasoline flowing through the pump made a high-pitched sound, as if the screaming of my family was still dissolved in it” (181).

“What if the story is that we are in the story?” (233)  
Suggested activities: Students might consider various approaches to globalization and how globalization is reflected in Little Bee; then they might analyze in detail one example from the text, discussing what form of “human contact” the example discloses and what is the attitude toward it conveyed in the text.

Students could write on how Little Bee herself finally defines “globalization” (264) and relate it to the other examples in the text.  They also might reflect on how they feel about globalization itself, now that they have learned what it is, or reflect on where they find signs of globalization in their own daily lives. They might do an assignment that called upon them to choose one sign of globalization in their lives and investigate it (a t-shirt from Malawi, a pair of pants from Pakistan, a towel from India, etc.) and look into the lines of communication and goods that brought it to them or research the manufacturing process from which the item comes.

Resources:  


Bhagwati, Jagdish.  In Defense of Globalization. A Council on Foreign Relations Book. Oxford: Oxford UP, 2003.

Baucom, Ian. Out of Place: Englishness, Empire, and the Locations of Identity. Princeton NJ: Princeton UP, 1999.  

Friedman, Thomas. The Lexus and the Olive Tree: Understanding Globalization. NY: Anchor, 2000.

Friedman, Thomas.  The World Is Flat 3.0: A Brief History of the Twenty-first Century. NY: Picador, 2007.

Rivoli, Petra.  The Travels of a T-Shirt in the Global Economy. 2nd ed. NY: Wiley, 2009.

Steger, Manfred B. Globalization, A Very Short Introduction. 2nd ed. Oxford: Oxford UP, 2009.

Has a particularly good list of very up-to-date resources under “References.”
Stieglitz, Joseph. Globalization and Its Discontents. NY:  WW Norton, 2003.

 Stieglitz, Joseph. Making Globalization Work. NY:  WW Norton, 2007.

Wikipedia “Globalization” (http://en.wikipedia.org/wiki/Globalization)

Topic 4: Storytelling

The objectives of this lesson plan are twofold: first, to study the formal elements of storytelling (i.e. speaker, point-of-view, etc.), and second, to examine aspects of storytelling important to the reader’s understanding of character and plot in Little Bee. African storytelling and its traditions can also be discussed. The chapters in Little Bee alternate between the story as narrated by Sarah and by Little Bee and this gives students a chance to consider questions of point of view and voice. In addition, Little Bee frequently speaks of how she would tell “this story to the girls back home” (44, 75 and elsewhere) giving readers an additional insight into the “translation” of one culture into the terms of another via storytelling.
Examples: 
“All the girls’ stories started out, the-men-came-and-they.  And all of the stories finished, and-then-they-put-me-in-here.  All the stories were sad” (11).

“Imagine how tired I would become, telling my story to the girls from back home. This is the real reason why no one tells us Africans anything.  It is not because anyone wants to keep my continent in ignorance.  It is because nobody has the time to sit down and explain the first world from first principles” (128).

“This is a story for sophisticated people, like you” (128).

“I could not stop talking because now I had started my story, it wanted to be finished.  We cannot choose where to start and stop.  Our stories are the tellers of us” (131).
“To survive, you have to look good or talk good. But to end your story well—here is the truth—you have to talk yourself out of it” (220).

“Our problem is that you only have your own story. One story makes you weak. But as soon as we have one hundred stories, you will be strong” (253).

“I traveled through my country and I listened to stories of all kinds.  Not all of them were sad. There were many beautiful stories that I found.  There was horror, yes, but there was joy in them too. The dreams of my country are no different from yours—they are as big as the human heart” thinks Little Bee about her dream (258).

Suggested activities: Formal Aspects of Storytelling—lead students through a discussion of what makes a story a story, that is, what are the parts that any stories must have.  This is an opportunity to review literary terminology and to engage students in a discussion of what the differences between written and oral traditions might be. 

Students might cull from the text several of the instances where Little Bee directs explanations to her “girls” and discuss what cultural assumptions are present in the “original” version that Little Bee must then “translate” into terms her friends back home can understand.  What is the tone of these “translations”? What differences do students detect between the “original” and the “translation”?
         
Suggested pairing: Their Eyes Were Watching God by Zora Neale Hurston. Note that this prominent African-American author was also a trained anthropologist who was an expert on the griot traditions transferred by West African slaves to the US referenced below.


Resources: 
Effective Storytelling  This site describes how to tell a story aloud to children and discusses the formal aspects of a good story. The author of the page has included his source for the material.

(http://www.eldrbarry.net/roos/eest.htm )

Keepers of History  On the West African griot (traditional storyteller) 

(http://www.rps.psu.edu/0205/keepers.html)
The Griots’ Circle of Maryland  The griot traditions are still alive and well in America, especially below the Mason-Dixon Line, and are a very important part of African-American history  (http://www.griotscircleofmarylandinc.org/)

Nigerian Storytelling Lesson Plan  
(http://www.uni.edu/gai/Nigeria/Lessons/Storytelling.html )

Topic 5: Childhood Development  
Objectives:  Childhood development is an important aspect to examine while reading Little Bee because it gives readers the opportunity to examine how specific environmental factors affect a child’s growth. Little Bee’s growth is crucial in this novel; however, Charlie’s development is unique and interesting and can give students the opportunity to analyze the development of children around his age. Students might also be encouraged to consider what Charlie’s role is in the novel.  What is the function of his character?
Examples:

“I thought it would be too much to ask of my son, at four, to understand the separation between body and soul. Looking back on it now, I think I underestimated a boy who could live simultaneously in Kingston-upon-Thames and Gotham City. I think if I’d managed to sit him down and explain it to him gently, he would have been perfectly happy with the duality” (41).

“That was the nursery. They want me to go pick up Charlie. He’s been fighting with the other children. They say he’s out of control...He’s never done that before” (139).

“They made him take off his Batman costume--that was what started it. They had made him take it off because he had urinated in it....He was howling with rage. When anyone came near him he hit them, with his small fists banging into their knees. He bit and he scratched and he screamed” (142).

“He looked at Sarah. His bottom lip trembled. Then his jaw became firm again. He leaned toward his mother, and he spat. He said, GO AWAY I WANT MY DADDY!” (142).

Suggested activities:  Students interested in child psychology, human development or the significance of play in human’s lives and in children’s formation of identity will want to focus on Charlie. Have students examine Charlie’s behavior and play once his father dies. 

If possible, assign students to do at least 6-8 hours’ worth of observation of children around Charlie’s age. Have them observe students playing in different settings, for instance a pre-K class, nursery school, or daycare. If observation can’t be done in any of these settings, students might be encouraged to try objective observation of a younger member of their family or the child of a friend or neighbor to get some sense of how their imaginations work and ways in which they distinguish themselves from other children.
Resources:  
Students may wish to use information from textbooks from other classes, as well as some of these resources: PBSParents  (http://www.pbs.org/parents/childdevelopment/)

Child Development Institute  (http://www.childdevelopmentinfo.com/development/ ) 

Wikipedia “Child development” (http://en.wikipedia.org/wiki/Child_development)

Topic 6: Local Opportunities
Students are encouraged to become active participants in not only our society as a whole, but also in the local community as volunteers.    Listed below are some volunteer programs and activities that students can engage in, both on campus and off campus.  You may choose to encourage your students or to possibly mandate that they venture into a one-time session of volunteer work.  Some local programs are:

Community Mentors: This program offers students living in the local communities of Tarrytown, Sleepy Hollow, Irvington, Ossining, White Plains and others nearby the opportunity to get a firsthand experience of newly arrived immigrants to America. In this volunteer opportunity, students would mentor newly arrived individuals and help them become familiar with the local area and with navigating American customs and practices. Activities range from having dinner or cooking dinner together after exploring American shopping places and practices; running local errands together to identify important buildings and how to use public transportation ; or simply having coffee and discussing problems and questions.  Overall this is a great way for students to gain a cross cultural experience with someone who is experiencing American life for the first time and who can offer a great deal of information about life in other parts of the world. It might be interesting to understand how American looks to one who sees it with fresh eyes.  For more information: http://www.ef.com/master/ly/destinations/main.asp?code=NYC
Literacy Volunteers: These volunteers assist English learners who are not fluent or may not speak English at all. Prospective volunteers must first pass the English Speakers of Other Languages (ESOL) Tutor Training Workshop and must commit to a regular schedule of at least two hours per week.
For more information: http://www.literacywestchester.org/index.html
Mustard Seed Migrant Ministry (Orange County): This organization is located in Goshen and offers all kinds of support to the community of migrant workers who live in this farming area. They need volunteers for all kinds of tasks including tutoring schoolchildren in many different subjects, working with children in the garden in the summer, helping an adult with his or her English speaking and reading; or simply being a friend to the many people who use the Center.

For more information:  http://www.mustardseedmigrantministry.org/
Food Bank for Westchester: Volunteer to assist in the distribution of food and meals to people less fortunate than ourselves.  Opportunities exist in many communities in Westchester. The Food Bank is the organization that supports and coordinates the nearly “200 frontline hunger-relief agencies throughout the county.”  For more information: http://foodbankforwestchester.org/index.shtml
APPENDIX

	Educating for Global Citizenship Objectives (Ages 16-19)



	SUBJECT


	KEY ELEMENT
	OBJECTIVE

	KNOWLEDGE AND UNDERSTANDING
	Social justice and equity
	Understanding of global debates

	
	Diversity
	Deeper understanding of different cultures and societies

	
	Globalization and interdependence
	Complexity of global issues

	
	Sustainable development
	Understanding of key issues of Agenda 21
Leading a lifestyle for a sustainable world

	
	Peace and conflict
	Complexity of conflict issues and conflict resolution

	SKILLS
	Critical thinking
	Handling contentious and complex issues

	
	Ability to argue effectively
	Political literacy

Participating in relevant political processes

	
	Ability to challenge injustice and inequalities
	Campaigning for a more just and equitable world

	
	Respect for people and things
	Following a personal lifestyle for a sustainable world

	
	Co-operation and conflict resolution
	Negotiation

Conflict resolution

	VALUES AND ATTITUDES
	Sense of identity and self-esteem
	Open-mindedness

	
	Empathy and sense of common identity
	Sense of individual and collective responsibility

	
	Commitment to social justice and equity
	Commitment to the eradication of poverty

	
	Value and respect for diversity
	Valuing all people as equal and different

	
	Concern for the environment and sustainable development
	Commitment to sustainable development

	
	Belief that people can make a difference
	Willingness to work towards a more equitable future


 (Oxfam, 2006, 5-7)
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